Collective and Creative Pedagogies

In this new curation of living images drawn by the artist Paola Rozo, and marking
a collaboration with members of the RACE.ED network, we share narrated visual
accounts centering on collective and creative pedagogies, as a set of both existing
practices and possibilities.
Stemming from the RACE.ED launch here at the University of Edinburgh, each living
image helps us to think collectively and creatively about experiences of inequality
and oppression.
Many of the contributors offer the following introduction to their living
image which, taken together, help us to think through issues of vulnerability,
intersectionality and decoloniality in pedagogical theory and practice today.
Dr rashné limki and
Prof Nasar Meer

Dr Katucha Bento

I find purpose
in my work
of mediating
and producing
knowledge
when I think
about a
decolonial
approach to
practice the
‘pedagogy of
the oppressed’.

In this presentation, the intention was
to share my recent reflections and
preoccupations about the pedagogical project
that we, as scholars, deploy and reinforce in
spaces that go beyond the classroom.

Through the constant dialogue, I invest in
knowing more about Black and Indigenous
scholars, scholars from the Global South or
those who speak with the South and dissident
identities from an anti-racist perspective.

Knowing that coloniality authorises racist
practices and how beliefs of knowledge
are defined, validated and (re)produced, I
find purpose in my work of mediating and
producing knowledge when I think about
a decolonial approach to practice the
'pedagogy of the oppressed'.

I find the source of my inspiration the work of
Gloria Anzaldua, Lélia Gonzalez, Paulo Freire
and many others who help me framing the
movements of rediscovery and recovery the
ostracised knowledges of People of colour;
mourning; dreaming; and commitment to
unveil systematic racism in the academic
spheres and the importance of recognising
the contributions of Black and Indigenous
epistemology.

More than a book, the pedagogy of the
oppressed is theoretical referential and
pedagogical philosophy, written by Paulo
Freire and many others who followed, to
provoke a radical strategy in Education to
promote social justice.
While I am still grasping how to develop such
a pedagogical strategy, I am certain that it is
the unfinished work that enables me to be
in a constant dialogue with the decolonial,
the Black feminisms and the Critical Race
Theories that frame my intersectional
interpretation of the world – including my
teaching.

Dr Agomoni Ganguli-Mitra
Vulnerability is inextricably linked to
bioethics, from its very early days.
Here I begin by exploring some of the ways
in which the field has developed to address
our moral obligations towards vulnerable
persons and bodies.

The pandemic
has not
been a great
leveler, but it
has exposed
vulnerabilities
in ways
unforeseen,
in people
and social
structures.

Such moral concerns are prominent in the
clinical encounter, but are equally present in
the history of biomedical research and in the
creation and exploitation of vulnerability in
research.
Teaching bioethics requires recognizing and
addressing difficult questions related to
vulnerability. It also requires us to recognize
that in our efforts and eagerness to protect
those considered vulnerable, we might
be tempted to established mechanisms,
guidelines and regulation that serve to
further stereotype vulnerability and, in line
with existing power structures, to further
silence those considered vulnerable.
These are considerations that I bring to
various discussions in the classroom.

Teaching is also a space where I am at times
painfully aware of the limitations imposed
on my epistemic authority, by who or what
I am perceived to be. However, this is a
vulnerability that I embrace as a pedagogical
tool as I ask my students to allow themselves
to be vulnerable, and to carry each other’s
vulnerability as learners, as they engage with
difficult and controversial topics.
The pandemic has not been a great leveler,
but it has exposed vulnerabilities in ways
unforeseen, in people and social structures.
A way forward is to recognise that
vulnerability exists in everything we are,
everything we do, and everything we teach.
In particular, a way forward for me has been
to think about how vulnerability can lead to
new beginnings. I am currently exploring this
through questioning the canon in bioethics,
as well as considering anti-racist and
decolonial work in this field.

Dr Radhika Govinda
Teaching for me is about social
transformation, and in this sense necessitates
the use of creative and collective pedagogies.

Being one of
the few visible
‘others’ in
many of the
classrooms in
which I teach,
decolonizing is
not an option
for me; it is a
requirement!

A decolonising lens and intersectionality
are central to my teaching practice. To me,
decolonising means disrupting the ways
in which white bodies have established
privileged relationships to land, labour
and what counts as knowledge. And
intersectionality sheds light on how race,
class, gender, etc. do not exist in isolation
from one another, and how therefore
the resultant power and privilege, and
inequalities and exclusion too cannot be
understood and addressed through single
axis frameworks.
I see the university classroom as an
important entry point for doing decolonising
work, which requires continually confronting
dilemmas about mine and my students’
subjectivity, and about our privileged and
marginal locations. After all, our habits of
knowing and learning are deeply enmeshed
in our identity.

Being one of the few visible ‘others’ in
many of the classrooms in which I teach,
decolonizing is not an option for me; it is a
requirement!
I have found intersectional pedagogy quite
helpful in this process. It guides not only what
I teach but also how I teach it. It enables me
to acknowledge that the classroom is not a
community of equals, and therefore not a
safe space for all yet one where my students
and I are engaged in constant turmoil, as bell
hooks says, to transgress.
The following living image is an invitation
and a plea: an invitation to take a moment to
consider not only the challenges, pushbacks,
anger and vulnerability but also the incredible
joys experienced in decolonizing classrooms
as the illustrations convey; and a plea that
you embrace decolonial and intersectional
pedagogies and praxis, and make them your
own!

Dr Kaveri Qureshi
A responsive pedagogy needs to engage and
confront the wider social inequalities which
enter the space of teaching and learning at
the university. So why, for example, do the
international students who sustain a great
many postgraduate programmes in the UK
persistently achieve lower grades than other
groups?

When
international
students are
criticized for
“poor English”,
whose
benchmarks
are we using?

For me, a responsive pedagogy needs to
reconsider not only who and what we teach
but also how we teach. On postgraduate
programmes such as the ones I teach on, the
attainment gap for international students has
often been attributed to their “poor English”
and “lack of critical thinking”. But who says
international students are bad at “critical
thinking”?
Could we point the finger elsewhere, and
recognise how criticality is treated in a biased
way in Western education?

When international students are criticized for
“poor English”, whose benchmarks are we
using?
As educators, couldn’t we learn from the
important discussions taking place about
World Englishes, or about recognizing English
as an academic lingua franca with a goal of
intelligibility rather than conformity with a
particular version of ‘Native English Speaker’
English?
Rather than expecting international students
to adapt, what kinds of changes could we
make within our teaching programmes? And
what kind of support do our institutions
offer us in doing this, by way of training or
workload allocations?
If we want to see action not just words, here
could be some places to start.

Prof. Nasar Meer
Is it possible to encourage a pedagogical
approach that is anchored in a critical
recognition of who and what we think we are?
In Scotland, philosophers of education might
answer with David Hume, in that we should
‘affix the epithets of praise or blame, in
conformity to sentiments which arise from
the general interests of the community’.

A critical and
creative pedagogy
is surely one in
which authors are
alive in dialogue
with our students,
and one in
which – most
importantly –
racialized student
voices are heard
and listened to.

In other words, we mustn’t get bogged down
in particularity lest it militate against the
overarching purpose.
This sentiment is at least one reason we
struggle to develop curricula that is able
to meaningfully understand how ‘general
interests’ are often quite particular, and
unable to reach across to how our students
are racialized in their everyday lives, including
in our class-rooms, and who may seek a
pedagogy that can help explain why this is so.
So in my living image I focus on two
illustrations of this problem: thinking through
national identities in post-imperial nations,
in this case Scotland, and how our students
might grasp racism as a reflection not
purely of attitudes, but also of our prevailing
systems, including our education systems.

A critical and creative pedagogy is surely
one in which authors are alive in dialogue
with our students, and one in which – most
importantly – racialized student voices are
heard and listened to.
The alternative, a pedagogical approach that
places venerated ideas above their encounter
with our students, is not worthy of the name.

Dr. Rama Salla Dieng

As an African feminist
academic and a
mother teaching
development theory
and practice, I link
my teaching to antiracism and antisexism, to encourage
my students to also
think alternatives
within and to main
development models.

To me, a responsive pedagogy aims at
creating more horizontal relations of
mutual respect, humility, and reciprocity
as it recognises the diversity of student
and teacher trajectories, backgrounds and
experiences and the context in which such
learning-teaching encounters take place.
Banking on these assets in order to facilitate
and bring about positive change and sharing
fruitful and mutually-enriching encounters
in the classroom, the university space and
beyond is therefore one key objective of
mine. I believe feminist and decolonial
pedagogies can be very powerful tools.
Decolonial and feminist practices by centring
on the non-reproduction of epistemic
violence and challenging asymmetrical power
dynamics seek to go beyond the status
quo, they go beyond the sole objectives of
‘inclusion and diversity’ (even though these
may aid it). For me, teaching with a feminist
intersectional decolonial lens means we
cannot separate what we teach from what
is going on in the very space we teach it
because we do not come to the classroom as
blank slates.
As an African feminist academic and a
mother teaching development theory and
practice, I link my teaching to anti-racism
and anti-sexism, to encourage my students
to also think alternatives within and to main
development models.

Moreover, I also link my practice to
reflections and action about pay and equality
as well as division of labour within the
workplace, especially pastoral care (often
seen as feminine thus invisibilised thus not
valued) and collegial initiatives, unionisation,
etc.
More broadly, I think about who does
what, who gets what, who decides on what
and this is strongly tied to the question of
value: the worth of (our) work in the world
on academic labour, especially in times of
multidimensional crises such as the one we
are witnessing. To do such an intellectual and
often activist work within academia, requires
an intersectional approach which allows us
not to divorce theory from action, and to relink what and how we teach to our conditions
and means of production of that work.
The following living image is an invitation to
embrace complexity and to think through
the entanglements of knowledge production,
equality and diversity challenges in the
workplace, the many situated identities and
power dynamics that mould students and
teacher encounters and our shared duty
to become critical citizens with a shared
(or negotiated) sense of belonging to the
university and to the city! And while we are
busy at it, let’s not forget to centre self and
collective care as an act of survival.

Dr. Carol Dixon

Instead of the
repetition of
dehumanising and
traumatic footage of
the pain and death
of black bodies - a
space for sensitive
and nuanced
dialogues about
racial oppression
and injustice.

Dr. Shaira Vadasaria

We know, that
those most
equipped to survive
this virus and
access the vaccine
are those with
social, economic
and political capital
to do so. And that
the economies that
may recover from
this are located in
the Global North.

The year 2020 was relentless. This felt as true
in late March as public health officials began
to warn, ‘this could be the new normal,’ as it
did in May when the globe became a virtual
witness to the slow and deliberate lynching
of George Floyd, which felt like the longest
8 minutes and 46 seconds of slow, racial
terror at the knee of a Minneapolis police
officer - as it does today in December where
the recorded COVID-19 related deaths worldwide has reached over one and a half million
people, a disproportionate amount of whom
are the most precarious segments of society:
the elderly, disabled, racialized, queer and
trans folks, working class/working poor,
undocumented migrants and refugees.
We know, that those most equipped to
survive this virus and access the vaccine are
those with social, economic and political
capital to do so. And that the economies
that may recover from this are located in the
Global North.
This is not a universal narrative of tragedy.
We know that this virus makes those
already vulnerable to premature death
more vulnerable. And yet, this is a year of
insurmountable loss shared across the
globe. Loss that exposes and deepens more
forcefully what was already present in a
stratified social order.

For those already living on the margins of
society, this virus was a breaking force for too
many. I write this entry in grief as I mourn the
loss of a friend of fifteen years who took their
own life last week. An artist, fierce intellectual,
social worker, queer-lover-poet - this year
was too much for them to bear. And I know
they are not the only one.
As we entered September 2020, many of us
were asking ourselves how we might show
up for our students, our courses and our
community lives during this time of global
catastrophe.
Responsive Pedagogies, organized by Dr.
rashné limki in the Business School at UoE
and RACE.ED’s director Prof. Nasar Meer,
gave us a moment to pause,
think, reflect, intuit, imagine and
plan.
This event was held at a time
where collective grief had
turned to organized anti-racist
protests, indeed inspired and
led by Black Lives Matter and a
renewed sense of optimism for
abolitionist imaginaries. These
are imaginaries that require first
and foremost, to cite from Saidiya
Hartman, ‘a radical divestment in
the project of whiteness and a redistribution
of wealth and resources.

Dr. Shaira Vadasaria

Imagining a
world marked
by other
coordinates of
care and ethics
felt even more
vital this year.

It requires abolition, the abolition of the carceral
world, the abolition of capitalism.’ This call
towards abolitionist imaginaries is anchored in the
capacity to envision a world defined by different
grammars of safety, security and redress. How
might we for instance, recalibrate the ways that
we perceive public safety, crime, punishment and
more importantly, what a world oriented towards
freedom looks like, particularly for those whose lives
have been marked outside of it? Further, what role
might we play as academics and public intellectuals
at a leading research institute in the radical
reimagining of public safety and the remaking of
these social institutions?
These questions were ones that students of Social
and Political Science in Practice (SSPS10026) – the
collaborative design course for the pre-honours
course on race and decolonial studies set to launch
next year - deliberated collectively.
As we read across scholarly traditions of race and
decolonial thought including works by Hartman,
Hess, Fanon, Du Bois, Razack, Sharpe, Campt,
Stoler and Mignolo among others, we discussed
the relationship between rights, freedom and
racial violence, and the forms of race-thinking
constitutive of colonial modernity. Subsequently, we
also explored alternative imaginings of community
life than those prescribed under the regulatory
institutions of the nation-state.
Imagining a world marked by other coordinates
of care and ethics felt even more vital this year.
Vulnerability was key to this exercise. As we
read, reflected, thought and discussed across

biographies and literature, we each, in our own
situated location, stepped into moments that felt
raw, tender, hopeful/hopeless, complicated and
ambivalent.
I’m not really sure there is a way to take up,
what is such a visceral area of thought– without
experiencing its embodied and affective
reverberations. This is especially true for those of
us for whom anti-racist praxis is not an option but a
precondition for inhabiting a world where we might
not just survive but have the possibility to thrive. As
we work towards this, it’s important to recall that
the study of race and racialization requires slow,
careful deliberate planning and meaningful action.
There is no single unconscious bias training that will
undo the racial structures of colonial modernity.
There are no quick answers here. There is however,
the possibility to keep at the work anyways, even
when, or especially when the path of where we will
arrive is less visible. As Sara Ahmed so beautifully
insists, ‘where there is hope, there is difficulty.
Feminist histories are histories of difficulty…hope
is not at the expense of struggle but animates a
struggle; hope gives us a sense that there is a point
to working things out, working things through.
Hope does not only or always point towards the
future, but carries us through when the terrain is
difficult, when the path we follow makes it harder
to proceed.’ As we come to the end of a trying year,
may we find healing and renewal to keep at the
work of laboring that which is always and indeed,
within reach.

Find out more about Race.ED
https://www.race.ed.ac.uk
https://twitter.com/RaceEDS
https://soundcloud.com/raceedpodcast
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